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                              Course Description 
 

Students are provided with a series of art room experiences 
geared toward the personal, intellectual, and social 
development of each individual. They will exercise their 
abilities, specifically, to become creative problem solvers, 
communicate thoughts and feelings using a visual and non-
verbal language, develop the confidence to take on new tasks, 
and self-motivate learning.  Students are exposed to a wide 
variety of 2-D and 3-D media, as well as representational and 
compositional skills.  Knowledge of the design elements and 
principles are introduced and reinforced.  Students will develop 
an appreciation of art history from a variety of periods and 
cultures, as well as functional and non-functional art.  They will 
develop observational skills, and the tools for critique, to 
evaluate, and interpret an artwork.  Art room experiences will 
emphasize individual as well as collaborative endeavors. 
 

 
   New Jersey Core Curriculum Content Standards 
 
Mission: The arts contribute to the achievement of social, economic 
and human growth by fostering creativity and providing opportunities 
for expression beyond the limits of language. 
 
STANDARD 1.1 (AESTHETICS) ALL STUDENTS WILL USE 
AESTHETIC KNOWLEDGE IN THE CREATION OF AND IN 
RESPONSE TO DANCE, MUSIC, THEATER, AND VISUAL ART. 
 
Descriptive Statement:  The arts strengthen our appreciation of the 



world, as well as our ability to be creative and inventive decision-
makers.  The acquisition of knowledge and skills that contribute to 
aesthetic awareness of dance, music, theater, and visual art 
enhances these abilities. Through experience in the arts, students 
develop the capacity to perceive and respond imaginatively to works 
o1f art. These experiences result in knowledge of forms of artistic 
expression and in the ability to draw personal meaning from works of 
art. 
 
Key skills necessary to an understanding of aesthetics include the 
abilities to identify arts elements within a work to articulate informed 
emotional responses to works of art, to engage in cultural reflection, 
and to communicate through the use of metaphor and critical 
evaluation. Aesthetics involves the following key understandings: 
appreciation and interpretation; stimulating imagination; the value and 
significance of the arts; art as object; the creation of art; developing a 
process of valuing; and acquaintance with aesthetic philosophies. 
 
Big Idea: Aesthetic knowledge stimulates judgement and imagination 
empowering students to interpret, appreciate and exact meaning from 
the arts. 
 
 
Strands A and B: Knowledge and Skills 
Essential Questions 

•  Why should I care about the arts? 
•  What’s the difference between a thoughtful and thoughtless 

artistic judgement? 
 
Enduring Understandings 

•  Aesthetics fosters artistic appreciation, interpretation, 
imagination, significance, and value. 

•  The point of studying the arts is to foster meaning making, 
deeper emotional response and more inventive decision 
making. 

•  Experts can and do disagree about the value, power and source 
of art. 

 



 
Strands and Cumulative Progress Indicators   
 
By the end of grade 5, all students will demonstrate Basic Literacy in 
the content knowledge and skills in this grade band cluster in 
aesthetics.  
 
Content Understandings   

• Works of art may be organized according to their function and 
artistic purposes. 

• Formalism in dance, music, theatre, and visual art varies 
according to personal, cultural and historical contexts. 

• Criteria for determining aethetic merits of artwork vary 
according to context.    
Understanding the relationship between compositional design 
and genre provides the foundation for making value 
judgements about the arts. 
 

 
Cumulative Progress Indicators 
 
1.1.5C.1   Employ basic domain-specific arts language to categorize 
works of dance, music, theater, and visual art according to 
established classifications. 
 
1.1.5C.2  Make informed aesthetic responses to artwork in response 
to structural arrangement, personal, cultural, and historical points of 
view. 
 
1.1.5C.3  Demonstrate how art communicates ideas about personal 
and social values, and is inspired by an individual’s imagination and 
frame of reference. 
 
  
 
Suggested Activities may include. But are not limited to: 

• Identify art elements in classroom discussions of famous 
and historical art. 



• Compare the work of various artists, which use similar 
subject matter; discuss how the artist chose a different style 
to communicate about their subject, and how it affected the 
resulting piece. 

• Study the structure of a tree, and go outside and do 
observational drawing of trees. 

• Compare two portraits from different periods or societal 
classes. Have students describe the contrasting differences 
in attitude, and dress or decoration. 

• Look at Jewelry, furniture, architecture, and functional art 
objects where design imitates nature. Using photos, have 
students participate in a matching game, pairing a design to 
a nature photo. 

• Create a group project, where each student, or pair of 
students, create a component part of a picture or design, 
using colors, shapes, and contrasts, that relate to a specific 
feeling or emotion. 

 
 
 
 
STANDARD 1.2 (CREATION AND PERFORMANCE) ALL 
STUDENTS WILL UTILIZE THOSE SKILLS, MEDIA, METHODS, 
AND TECHNOLOGIES APPROPRIATE TO EACH ART FORM IN 
THE CREATION, PERFORMANCE, AND PRESENTATION OF 
DANCE, MUSIC, THEATER, AND VISUAL ART. 
 
 
Descriptive Statement: Through developing products and 
performances in the arts, students enhance their perceptual, physical, 
and technical skills and learn that pertinent techniques and 
technologies apply to the successful completion of the tasks.  The 
development of sensory acuity  (perceptual skills) enables students to 
perceive and acknowledge various viewpoints. Appropriate physical 
movements, dexterity, and rhythm pertain to such activities as brush 
strokes in painting, dance movement, and fingering of musical 
instruments.   
 



Active participation in the arts is essential to deep understanding of 
the imaginative and creative processes of the arts as they relate to 
the self and others.  Involvement in the presentational aspects of art 
and art making also leads to awareness and understanding of arts-
related careers.  
 
Big Idea: Active participation in the arts leads to a comprehensive 
understanding of the imaginative and creative process. 
 
 
Strands A-D: Dance, Music, Theatre, and Visual Arts 
Essential Questions 

• How does creating and performing in the arts differ from viewing 
the arts? 

• To what extent does the viewer properly affect and influence the 
art and the artist and to what extent is the art for the artist?     

                    
Enduring Understandings 

•  The arts serve multiple functions: enlightenment, education, and 
entertainment. 

•  Though the artist’s imagination and intuition drive the work, 
great art requires skills and discipline to turn notions into a 
quality product. 

•  The artistic process can lead to unforeseen or unpredictable 
outcomes. 

 
 

Strands and Cumulative Progress Indicators  
 
By the end of grade 5, all students will demonstrate basic literacy in 
the content knowledge and skills in this grade band cluster in Visual 
Art. 
Content Understandings 

• The elements of art and principles of design can be used in 
infinite variety as personal responses to creative problems. 

• Contextual clues to culturally specific thematic content, 
symbolism, and compositional, stylistic nuance are prevalent in 
works of art throughout the ages. 



• Each of the categories/ genres of art has an appropriate 
vocabulary and stylistic approach to art making. 

• The characteristics and physical properties of the various 
materials available for use in art making are infinite in their 
variety and potential application. 

• There are many types of aesthetic arrangements for the 
exhibition of art. 

• Creating or assembling gallery exhibitions requires good time 
management and problem solving skills. 

 
 
 
Cummulative Progress Indicators 
 
1.2.5B(4).1  Create cohesive visual statements individually and 
collaboratively that employ the elements of art and utilize the 
principles of design in two and three-dimensional works of art. 
 
1.2.5B(4).2  Identify common and distinctive characteristics of works 
of art from diverse cultural and historical eras of visual art in age 
appropriate stylistic terminology and experiment with various 
compositional approaches influenced by these styles. 
 
1.2.5B(4).3  Differentiate drawing painting, ceramics, sculpture, 
printmaking, textiles, and computer imaging by physical properties. 
 
1.2.5B(4).4  Experiment with various formats, mediums and materials 
to create different works of art. 
 
1.2.5B(4).5  Collaborate in the creation and presentation of 
completed works of art generated through multiple mediums in 
exhibition areas inside and outside the classroom. 

 
  
 
Suggested activities may include, but are not limited to: 

•   Develop skills in time management. 
•   Use a printmaking technique to print multiple times on a single 



paper, and create a repeat design. 
•   Create a painting using primary and secondary colors, 

developing color-mixing skills for secondary colors. Fill in 
spaces in a line design, learning techniques for brush control.  

•   Create an observational line drawing from man-made objects. 
Then do contour drawing of natural objects, and compare the 
types of line used. 

•   Use clay construction techniques to create a piece utilizing a 
textured slab. 

•   Complete a self-portrait using correct facial proportions, and a 
mirror to create a color correct likeness of themselves. 

•   Create a monochromatic winter scene, using a selected cool 
color. 

 
 
 
 
 
 
STANDARD 1.3 (ELEMENTS AND PRINCIPLES) ALL STUDENTS 
WILL DEMONSTRATE AN UNDERSTANDING OF THE 
ELEMENTS AND PRINCIPLES OF DANCE, MUSIC, THEATER, 
AND VISUAL ART. 
 
 
 
Descriptive Statement:  In order to understand the visual and 
performing arts, students must discover the elements and principles 
both unique and common to dance, music, theater, and the  
Visual arts.  The elements, such as color, line, shape, form and 
rhythm, time, space and energy, are the basis for the creation of 
works of art.  An understanding of these elements and practice of  
the principles ensure the strengthening of interdisciplinary 
relationships with all content area curricula and their applications in 
daily life. 
 
Big Idea: An understanding of the elements and principles of art is 
essential to the creative process and artistic production. 



 
 
Strands A-D: Dance, Music, Theatre, and Visual Arts 
Essential Questions 

•  How do underlying structures unconsciously guide the creation 
of art works? 

•  Does art have boundaries? 
 
Enduring Understandings 

•  Underlying structures in art can be found via analysis and 
inference. 

•  Breaking accepted norms often gives rise to new forms of 
artistic expression. 

.      
 
Strands and Cumulative Progress Indicators  
 
By the end of grade 5, all students will demonstrate Basic Literacy in 
the content knowledge and skills in this grade band cluster in Visual 
Art. 
 
Content Understandings 

• Understanding the function and purpose of art elements and 
design principles assists with the appreciation of how art and 
design enhance functionality and improve quality of living. 

 
• The elements of art and principles of design are universal in 

nature. 
 
Cummulative Progress Indicators 
 
1.3.5A(4).1   Identify the elements of art and principles of design that 
are evident in everyday life. 
 
1.3.5A(4).2   Compare and contrast works of art in various mediums 
that utilize the same art elements and principles of design. 
 
 



 
Suggested activities may include, but are not limited to: 

•   Create projects that focus on a particular art element. For 
shape or space, create a piece based on Henri Matisse’s paper 
cutouts. Explore natural shapes and their placement with-in a 
space. 

•   Study the radial patterns of stained glass rose windows in mid-
evil cathedrals. Create radial design by dividing a circle into 
patterned repeat sections. 

•   Examine early American quilt patterns, and their use of 
triangles, rectangles, and squares in their designs. Students 
may design a quilt using a rhythmical, repeat pattern. 

•   Use fall leaf colors to unify a watercolor still life of leaves. 
•   View the paintings of George Seurat, and the style of pointillism. 

Using dots from colored markers, create a pointillist project, 
using the style to create unity. 

•   Using two contrasting colors of construction paper, create a 
“fold out” design. Have students experiment with positive and 
negative space, and balance. 

•   Create symmetrical design by tracing student’s script written 
name as a mirror image, and turning it into a  colored, patterned 
design. 

•   Study the sculpture of Louise Nevelson, viewing her groupings 
and balance in design. Assemble a sculpture from found 
objects, and textural shapes; glue them to a 2-D support, and 
paint everything a single paint color. 

 
 
 
 
 
STANDARD 1.4     (CRITIQUE) ALL STUDENTS WILL DEVELOP, 
APPLY AND REFLECT UPON KNOWLEDGE OF THE PROCESS 
OF CRITIQUE.  
 
 
Descriptive Statement:  Through the informed criticism of works of 
art, students will develop a process by which they will observe, 



describe, analyze, interpret and evaluate artistic expression  
quality in both their own artistic and creation and in the work of 
others.  Through this critical process, students will arrive at informed 
judgments of the relative artistic and aesthetic merits of the work 
examined.  
 
Big Idea:  Through the critical process, students formulate 
judgements regarding artistic and aesthetic merits of artwork. 
 
 
Strands A and B: Knowledge and Skills 
Essential Questions 

•  When is art criticism vital and when is it beside the point? 
 
Enduring Understandings 

•  The critical process of observing, describing, analyzing, 
interpreting and evaluating leads to informed judgements 
reguarding the relative merits of artworks. 

 
 
Strands and Cumulative Progress Indicators  
 
By the end of grade 5, all students will demonstrate basic literacy in 
the content knowledge and skills in this grade band cluster in critique. 
 
Content Understandings 

• Identifying criteria for evaluating performances results in deeper 
understanding of art and art making. 

• Decoding simple contextual clues requires evaluation 
mechanisms such as rubric, to sort fact from opinion. 

• While there is shared vocabulary among dance, music, theatre, 
and visual art, each has its own specific terminology. 

• Levels of proficiency can be assessed through analysis of 
applications of elements of art and principles of design. 

• Artists and audiences can and do disagree about the relative 
merits of artwork.  It is important to consider the context for the 
creation and performance of works of dance, music, theatre and 
visual art when assessing the arts. 



 
Cumulative Progress indicators 
 
1.4.5C.1  Assess the application of the elements of art and principles 
of design in dance, music, theatre, and visual artworks using 
observable, objective criteria. 
 
1.4.5C.2  Determine the value of a critique’s content and form by 
evaluating the written critiques of critics, peers, and self. 
 
1.4.5C.3  Use domain-specific arts terminology to determine the 
strengths and weaknesses of specified works of dance, music, 
theatre, and visual art. 
 
1.4.5C.4  Define technical proficiency utilizing the elements of the arts 
and principles of design. 
 
1.4.5C.5  Distinguish ways individuals have different opinions 
reguarding relative merits and effectiveness of artistic choices in the 
creation and performance of the visual and performing arts. 
 
 
 
Suggested activities may include, but are not limited to: 

•   Use correct Art vocabulary when describing an artwork. 
•   Share work in progress, as well as completed student work; 

celebrate and discuss choices, and differences. 
•   Create exhibits of student artwork inside and outside the 

classroom. Using a guide of questions, critique their own work, 
as well as the work of others. 

•   Present the creation of a body of work as a process. View 
selected works from different times in the life of Pablo Picasso, 
from young student, to the abstractions done near the end of 
his life. Connect events in his personal life, and societal 
influences to particular pieces. 

•   Create a word bank of descriptive terms for mood, style, form, 
etc.; have students use it as an aid to critique the work of 
famous artists. 



•   Share Marc Chagall’s painting “I and the Village” with students. 
After careful examination of its parts, have students decide the 
main theme of the piece. 

 
 
 
 
STANDARD 1.5   (HISTORY/CULTURE) ALL STUDENTS WILL 
UNDERSTAND AND ANALYZE THE ROLE, DEVELOPMENT, AND 
CONTINUING INFLUENCE OF THE ARTS IN RELATION TO 
WORLD CULTURES, HISTORY, AND SOCIETY.  
 
Descriptive Statement:  In order to become culturally literate,  
students need to understand the historical, societal, and multicultural 
aspects and implications of dance, music, theater, and  
visual art.   This includes understanding how the arts and cultures 
continue to influence each other.   
 
Big Idea:  the relationship of the arts and culture is mutually 
dependent; culture affects the arts and the arts reflect and preserve 
culture. 
 
 
Strands A and B: Knowledge and Skills 
Essential Questions 

•  Does art define culture or does culture define art? 
•  What is old and what is new in any work of art? 
•  How important is “new” in art? 

 
Enduring Understandings 

•  Culture affects self-expression, whether we realize it or not 
•  Every artist has a style: every artistic period has a style. 

 
Strands and Cumulative Progress Indicators  
 
By the end of grade 5, all students will demonstrate basis literacy in 
the content knowledge and skills in this grade band cluster in arts 
history and culture. 



 
Content Understandings 

• Art and culture reflect  and affect each other. 
• Characteristic approaches to content, form, style, and design 

define art genres. 
• Sometimes the contributions of an individual artist can influence 

a generation of artists and signal the beginning of a new art 
genre. 

 
Cummulative Progress Indicators 
 
1.5.5C.1  Recognize art as a reflection of societal values and beliefs. 
 
1.5.5C.2  Relate common artistic elements that define distinctive arts 
genres in dance, music, theatre, and visual art. (e.g. Romanticism, 
Classicism, Post-modernism). 
 
1.5.5C.3  Determine the impact of significant contributions of 
individual artists from diverse cultures throughout history. 
 
 
 
Suggested activities may include, but are not limited to: 

•   Present a classroom timeline of historical art milestones; use it 
as a reference when referring to an ancient culture, or a 
particular artist. 

•   “Visit” an ancient  civilization, like Egypt, by learning facts about 
the day-to-day life, and the spiritual beliefs of their people. 
Examine the artifacts and designs of ancient Egypt, and create 
paper mache’ sculpture. 

•   Examine the work of Robert Johnson, and learn about his place 
in Black history. Students may create a piece in his style, 
speaking about the students’ personal family, community, and 
experience. 

•   View basketry from various cultures. Learn about the Navajo 
Indians and their basketry skills. Create a coiled “Lazy Squaw” 
yarn basket.  

  



 
 
STANDARD 1.6: ALL STUDENTS WILL DEVELOP DESIGN 
SKILLS FOR PLANNING THE FORM AND FUNCTION OF SPACE, 
STRUCTURES, OBJECTS, SOUND, AND EVENTS. 
 
 
Descriptive Statement: The development of knowledge and skills in 
design produces the power to create or to enhance the economy and 
the quality of life.  All inventions, everything made by human hands, 
require design skills: fabric and clothing, landscapes and interiors, 
residential and corporate architecture, product and package design, 
video and print graphics. Neighborhood and city planning can be 
aesthetically improved with skills in the design of space and form. 
Staging is essential to the planning of successful events, whether 
personal, business or community. Elements of design affect nearly all 
aspects of daily living. 
 
Cumulative Progress Indicators 
 
By the end of Grade 4, students: 
 
1. Identify and state needs and opportunities for design in the 

contexts of home, school, recreation, and play. 
2. Plan and execute solutions to design problems. 
 
Suggested activities may include,  but are not limited to: 

• Identify things in the classroom as well as at home, which 
have been designed. Create a list of items as long as they 
can. 

• Design a children’s playground, drawing it “map” fashion. 
Design new climbing, sliding, swinging, and jumping 
activities to be included in the pieces. Consider children’s 
movement on the pieces, and their safety as they play. 
Make it aesthetically beautiful by adding landscaping as 
well. 

• Build a spooky old house by creating rubbings of corrugated 
cardboard shapes, using white crayon on black paper. 



Position each shape to make a part of the house design; 
creating dormers, columns, porch, and roof sections. 
Complete the picture by adding drawn details. 

• Study the architecture of Frank Lloyd Wright. Examine how 
form and function work together, using his designs from 
“Fallingwater”, and the “Guggenheim” museum. 

• Examine the “Twittering Machine” by Juan Miro’.  Decide 
what the machine was designed to do, and what mechanics 
made it work. Design a fantasy machine, and be able to 
explain how it works. 

• Create a Graphic Design for a poster, advertising a favorite 
movie.  Learn about basic advertising design strategies, 
visual contrasts, and placement, to direct the viewer’s eye 
around the poster. 

 
 
 
 
STANDARD 8.1 (COMPUTER AND INFORMATION LITERACY ) 
ALL STUDENTS WILL USE COMPUTER APPLICATIONS TO 
GATHER AND ORGANIZE INFORMATION AND TO SOLVE 
PROBLEMS.  
 
 
Descriptive Statement: Using computer applications and technology 
tools students will conduct research, solve problems, improve 
learning, achieve goals, and produce products and presentations in 
conjunction with standards in all content areas, including career 
education and consumer family, and life skills. They will also develop, 
locate, summarize, organize, synthesize, and evaluate information for 
lifelong learning.  
 
 
Strands and Cumulative Progress Indicators 
    
By the end of Grade 4, students will:  
 
A. Basic Computer Skills and Tools   



 
 1. Use basic technology vocabulary.   
 2. Use basic features of an operating system (e.g., accessing 
programs, identifying and selecting a printer, finding help).  
3. Input and access text and data, using appropriate keyboarding 
techniques or other input devices.  
4. Produce a simple finished document using word processing 
software.  
 5. Produce and interpret a simple graph or chart by entering and 
editing data on a prepared spreadsheet template.  
6. Create and present a multimedia presentation using appropriate 
software.  
 7. Create and maintain files and folders.  
 8. Use a graphic organizer.   
 9. Use basic computer icons.  
 
 
B.  Application of Productivity Tools  
 
      Social Aspects  
 1. Discuss the common uses of computer applications and identify 
their advantages and disadvantages.  
 2. Recognize and practice responsible social and ethical behaviors 
when using technology, and understand the consequences of 
inappropriate use including:  
• Internet access  
• Copyrighted materials  
• On-line library resources  
• Personal security and safety issues  
 3. Practice appropriate Internet etiquette.   
 4. Recognize the ethical and legal implications of plagiarism of 
copyrighted materials. 
 
 
Suggested activities may include, but are not limited to: 

•  Develop skills used to save resource images in a folder or file. 
• Use a variety of search engines to do research in preparation of 

an art problem. 



• Recognition of different Graphic design presentations on Internet 
websites. 

• Visit on-line art museum web sites to enrich and reinforce 
information about a particular artist. 

• Use a ‘paint’ or drawing program to create a design or image on 
the computer. 

• Experiment with fonts and lettering shapes to create a design 
composition of lettering shapes. 

 
 
 
 
Cross-Content Workplace Readiness 
 
All students will: 
Develop career planning and workplace readiness skills. 
Use technology, information and other tools. 
Use critical thinking, decision-making and problem-solving skills. 
Demonstrate self-management skills. 
Apply safety principles. 
 
 
Instructional Strategies 
 
Demonstration 
Sample student art work. 
Teacher produced samples 
Reproductions of famous art work 
Bulletin Board displays 
Books on Artists 
Classroom Timeline 
Gallery and school displays 
Home drawing assignments 
Sketchbook idea progression 
Brainstorming 
Game playing 
Venn Diagrams 
Resource files and folders 



 
 
 
 
Evaluation/Assessment of Students 
 
Students will be evaluated in a number of different activities, not all 
production based. Class participation to include input in classroom 
discussions and critiques, as well as writing assignments, and 
responsibilities with time manage, and clean-up.  An assortment of art 
products will be produced in each unit covered by the class;  
preliminary practice assignments, idea formulating sketches, and final 
project pieces will all be input for grading. Evaluations will use a 
general rubric, or a specific one relating to the particular skill or 
assignment. 
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